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P At Bowling.Green S*ate Universi*y (Ohio), a-*raining
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rresul*ed in s+rong ‘basic, cour evaluations and effﬁcfiva *éachﬂrg on’
+he part of the graduate *ﬁachkﬂg assistants., The prﬂmaratLﬁn begins
~in midsummar, when *he prospective “eachers are sén* handouts and

r teaching materials for the course. I+ continues, just prior to *he .

" beginning of fall terp, with a university-wide "profassional : S
davelopmen* program" anﬂ a more spacific dAe2partmen*al training
session tha* providas experiances in +he speech activities the
+a2aching assis*tants will soon direct. Other parts of +he +raining .
program continue through the school year, includirg w ly s+aff, .
mees*ings (tc discuds: qrad*na procedures, 3ff=c**v5 taaching . w’ L
+achniques, and o*her concerns),. Class visitatiens by +ha "+ _a,
director, required participation in a-one-cradi*+ *eacher %iutatléﬁ'

i ecourse, and optional enrollmea* in a four-credit course ab@u* :
+osaching interperséonal and publlg,ﬁnmmun*ca**cr Ths rat ﬁnal
such a multi=face+=4d appﬁﬁach *a pr@pa
offer a subtle combina
proagram's design gives d
tha+ yields consistent =)
+he individual. (RLY)
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g 3, - o G%aduate teachlmg %ﬁ utants thﬁq enter a schgcl or departmént dlrectly
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ER - . aftver campletlng thelr undergraduatﬂ degfee. *Th91r backgfouﬂﬁ thg’f;eld is".
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often meager and, by cammarisan, leFf ses In some” prsgfams ,
Jzé " [ :i vy :i. B ‘hi -\\\
o "‘theatre, adlﬁ—tEl§V1 }an ~film, B
el o S . S Lt
- " tion Qrientatian are .311 asked to téach ‘:—:-el;g%‘f ’,, e ) A
ool
A
A
A u . o
st s. “ She épéc .
L & Ve i : '2 A
’ uigkly and efilglﬁg 1y prepare thpsé
f%% o *va1ausl¢, a ksy in tﬁls praced&re is” -
St prlmary gcal is 16 gPt a degree; thuz, demands ugan tﬁé
that 15, they must not conflict w1th their prlﬂaxy rcle. The way thls blend
e, = & 'E .,,_‘ , ng & L ;
. iﬁ EfIFQtﬁd.aﬂd supgarted is- -important. Achieviﬁg thlsgblend is the fQC’ of.
T Y.oo : L o \\‘
. “\75 li Als@, there have Béen a plethara of articles on graduate—‘%
. le B @ - ] . .. .' i | i
o ;Et traln;ﬂg Ain athér d1?21p11n95,2 Many auttha Sua est specialized .
Dok e - 0 ) - . .
: © gcourses. @:.sessians for preparati@n. Some promote wégklyfstaff meetings or
‘discu s;an ﬁerlcds or warkshaps. In this article, a ﬁ%itisfaceted training R
" B “:'gfg am 13 dsscr1bpd that 1ﬂcludea-many of the above Pléﬁpnt;. ‘The program
. h as b? in use Far flvﬂ years and haq résultéd in strang Basic~ course evalua-
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~tions and- EffECtLVF tFaChlﬂg on the part Dﬂ he duate teachlng assistants.
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gfaduaéﬁ¢5tudents have aldn ?KPFEES >d’ positive FPIFtlDﬂa to the program.
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f':;“~. o %$ The overall goal of the traini?giérégram’is Ea.affer stfuctﬁre, yet '

} & *Sifieéiﬁiiiﬁfvaﬁd diréﬁtian, yet freed@m;‘ Althaugh seemlngly cantradlctcry, we

v E' Sant to grvé ﬁu;’lnstructars as much latltude as p ossible, and yet we wagt Y
é:v.“;_ tpf;stude;té in ﬁhé vaIious éégtlan; of tha course tD have consistent expgrlenué%ﬂ
S . : e . K
o ‘i'; Ths}e afe Eamegmagar Teasons why graduate students ‘often do nat TEE21VF eﬂbugh
}5%;?‘1“ﬁjﬁ structure or dleCtlDﬂ; ThEa? féasans seem to be raated in attltudéakand i o
W R - . . ) - o
fﬁ%'- v % &feelfﬁgs expreaSed by teachérs or by b3512—caurge dlrectora who are fegponﬁlble ;Q;
) , Jpoed . * s . S et x oL
" -L(,F,?j fDrrtpagéer gfalnlng 1nAthé1r caurses* o » ‘ - ;; ;%g;é %,  7:
ot e Y Yo, No ome likes: tt;!bta told Hhat 40 doj thus, we do not’ like to.tell ;\ .
W b . . ) v : x 5_ o
) ‘Q: ﬂthers Whif to do. _ - g S o .'L';Vivéfif%>;{,
- 2. Who says our gppr@ach or method is r;ght? Slnce ws‘gzziaﬁl% knaw . :;g
_ that';;at wﬂ have té.ﬂffef may not bE cg;reet g;t that there are mgny chﬂr :i
\ o altér;aulve mathcﬂglngiés— we chGDEE n@t to DEfer graﬂuatég éﬁy Dptléﬁr E " “’
& . : .
f_ ' 'Zé_BecauSé many,téachers recea?ed no structure or dlragtlan in th?lf Eﬂﬁ
o : . Coy
e -and. they got where they are—*théy feel gr‘aduat? students shcu;d
) ;l %_7 Eten tnnd to pefpetuate gur oWn EIFEflEﬁFES.J 3
; ) Ll h. $ome teachers have the phllcgéphy that ‘the best way tg gfmw and
A develép(;s thraugm expeflené1ng the freeéam to éxplore fully aﬂd freeLy
rfé‘: . EESE?thlGﬁS of any kind undermine this fD%?datlan*
| ﬁfﬂ - 5. Thefé ié the feeling, tDD, that through stfuétufe;,difectian, and
| - ggntral we Stifle éreaﬁivitgi Sﬁgges£éd ideas,_appréa;héag'exsrcisesg and
) ~activitigs place inhibiting B;inderé on the rezi@ieﬁt,ﬂf‘»
| 6. By staying out of the graduate sﬁuﬁenﬁ‘sf%éyj\qé ﬁph@ld écaégmic
freedom. NDtone in acaéemélhasyphe right to igffiﬁgp.@naangthér‘s academic
fr@edgﬁ; K : . ﬁ . . ' ‘ |
. Tﬁ -é are, tD.b?_SuT?, other rﬁagmﬁé‘ﬁhy gfadﬁaéé sgudzjésifbceive little ¢
i or né training in.teachiﬂg‘ Some have to daﬁwithimaqﬁéweragﬁartaGE%, ﬂémé with
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ecanamlcs, some with 1ackraf-1ntergst. A11; however, have the«sgmé'agtigmeg-' .
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We "cert1fy“ Eﬁllégé téache:sastﬁraugh thé Egnferencgﬁgf degrees==whc havé

.

little

m

t ining in teachlng. We may, in fact, proglu rteachéfs who can-
» | a4 T S I
not téaGh— vwho théﬂ assume pogitiors wheré théy”arg supp@sed td (or are required

ta) teach uthers tm téach «and thg cyclp of inef fEGtiV?ﬂFSS and 1nsptnnas can

be perpetuated ? . f}/ N ?‘ L - '~§;?‘EA

/ . - At Bawl1ﬁg Green State Uﬁlver51ty, mast of thggg who tgécg in the basic

/ .o : - ! = “
/ course 133& any ?ficf téaching exps eﬁcé_  They eame from div@rse undergraduate
'/ C 'expgriencé Because they are- graduate studeﬁts flPEt; we aﬁ%émpt ta ?ratécﬁ“

: / th91r tlme by stipgggrlng and diractlng th51r taachlng* Wé‘assuma thaﬁgmur

f,.  appraaah to the basic course nat Dnly wnrks but that lt is the best Expérl nce

S we can .offer our: undergri;ga es,

W

of 1nterpérsonal qmallegraupg and’ publlc ccmmuﬁlcatlgﬂ sxpsrlenc§§ s+ Our

¥ ICF e 1
K e

e ' asgumpglan taa, is, that graduate student éxéagure ta Eth nf these afeaq Wlll, y

hPip thPm 1n their gearch f@f a JDb many will be askéd ﬁﬂ téach caarééq

one of thgse three areas-‘ We fe@l too, that we dé nﬂt stifle creatlvityi_f

L=

ﬁ!
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-eTﬁe creatlvé person is not FEatflﬂtEd by %t ucture and dlrectlnn. Rathar,'

;fi he or she»has to wafk with, the more Efégtlve'hé or she can be S We;%as tpaghezg,

g . . | 3 &
o e .

: must assume the%réqpc nsibility f@r‘ﬁraiﬁiﬂg'gzh;r teschersi How rah‘tﬁé weoak,
. 4 R

X lnefféctLVé, an§ ungualified Either be tralﬂéﬁ ors ellm;ﬁatad? here are soms
A “ &

students who ;hauld not be allﬁ :d ta téach.k Some %%hat dlSErlmlnatP; SDﬂEDnE

14

must judge. Plnally! we fpel‘th b Eharlng our’ kncwledga and expérlﬂﬂﬁe w1th

others is a joygaa pleasure. It shgqiﬁ be. “Those whD exper;ence thlg Jjoy and

a

H
T &

pleasure are likely to besmore ef¥ i frlﬂ tralﬂlnﬁ Gth?l;; o ;‘g . F
. . o = . * {1
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ﬂfare tﬂF fall guartﬁrfb@gl %ﬁ“ f$ i
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es ntlally! a five Dr 11x ﬁf@ﬂb,d ,pwraach lt lﬂVGlVEa g@ttlng thm maté“lalg




'Vlﬁts the hands ﬁf graduate 'students in about mid summer, tralnlng 5@551@ns

prior to ‘the beglnﬂlng of fall teachlng, weekly staff mEEtlﬂga once - the z;}ﬁiég_
”quftter beglﬂs, 1nsclass visitations by the dlfectcr, the enrgllmegt in one

i

‘hout of pedagagy credlt for whlch an 3531gnmsnt is completed, and a final L

nptlﬁnal preng fér those very serious abaut teachlng 1nterpefsaﬁa1 or publlc

CQmmuﬂlcatlan enrallmemt in a four=credlt ‘course tltled "Teaehlng Interper—
gsonal ‘and Public-Commuaication." Each prong will be discussed briefly.

f§dd§ti§n3l suggestions, or options, are of fered asiapprapriggézin the dis;uézf
S sion. - - Lo .
The first prang invalves gé%ting the textbooks and méﬁérialé to the -

=

©

incoming tpac:fng a351staﬁt (T A ). Because the basic course at Eowliﬁg

- Gr reen 15 offered for four’ Eredlts§ we' EIPFCt studénts to: -engage in much
- ;rgadlng and a%glgﬁmént prépafatlani Our expectatlcns are hlgh The blggést
A N )
i _difflculty we facgtln this regard thaﬁj%tltude by some undergraduatﬂs that

v«..\_r

éégﬁh cammunlcatlmn is a llghtwelght SuDJECt and should not fqulre as much

tlm@ and effort as. athér hEaVYWPl rht subjects sush as chemlstfy or mathg In

the caurseg we requlré a baglc textbook, an azcomganylng readarj and a ;tudent

manual thatfintearates these far the student afd provides the syllabusg

T~ )
- 5péclflc as Elgnments, critigue she ;;;gnd course-evalua tion fDrms.3 These '
aré sent to the T.4. durlng the summer prior tg when@hls or -her a;éistantship .
b;ginsg In adﬂiticn; we send a teacher's manual, ' ? E U; . gﬁ -
: , become the més

Qf all the miterlal we send, the teacher's manual has
. v /- :
» essential. Here is where the director can be direct. and p?reanal " Here, too,

is Hh?fé freedam, flexlbllltj, and spantanelty cqn ‘be discuSSﬁd Thé teacher's

marmual is Oﬁly 53 pages in 1?ngth thé flrst 19 pag?f treat. nagor asaéctﬂ of
- o . "
teaching‘such as attendance, gradlﬁg,*évaluatianj make=up PDllGlES;_pEQtS!

conferences, and academic h@nesty, This

U]\

ection 1is prefaCéd by a "DirEEégr's

b R . ’ - ’ EE
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Manlfestn“ that ngt unly 1ays Qut the néture Df the course, “the EIpFEtatiﬂﬂE

e ]

X Df the directnr fﬂr teaching §3515tanbs some of the mateflal instfuctnrg must

( ¥ . Fd

\\-=
plan tc ‘prepare (1n advance)- for pféSEﬁtatlﬂﬁ in thé cgurse, but tﬁD thé :
N , =,

mag@r cancerns of the dlrector,ﬁsuch‘as thg &?EESSIty for:

‘= " b i . . ’ ! . . = s ) . v
C 1.'méét1ng;aliuclassEs _ Ea c g : : S -
s el ) . . St Lot o . L i -t ; '
t 2. following the course syllabus
o, 3i b51ng prePQred f@r clagses , t : A . o ('
- Ny ; v . o
T? '; o . ~a. having matﬁrial Dn hand tD flll the ﬂeQuired tlme ¥
S e - i . -
, hav1ng addltlgnal matérial to flll unexpécted thes when EXErclses,
R o ’ : ‘(ii?"" . . \ s et
SPEEEhES, or lectures-rﬂn_shaft ' T e
’ ok L. shaw1ng cancern faﬁ!§he gtudents i o : QE*—
T A Eggabllshlﬂg and holding folﬂé hours .
. - b, giVving adv1ce and a551stance
—_ C.. eff1c1ently mqu1ng, carrectlng, and returning student_assigﬁménts .

5. supporting the basig—ccmmunlcatlan pr@gramr-v

B ;&\-6i attending all 1ecturés ‘and staff meetings
. BRI

v“Pérhaas the mggt valugblé part of thﬁ teﬁchér'e manual, once T A 5 are

BEY

I i;:- ;Bédy%ic begln teaching, 'is gﬁ\Bh-page Séﬂtlﬂn titled "Maetlng Reminders. “f'It

ﬁ | fia ha day-by day’ 1nstruct1@nal gulde dealgned w1th several pu;¥maeg in mind:
Zi ; - 1 I alPPts tei&har’ to fcrthcaming aﬁsigﬂmgnts. ) i
__%gﬁu@lﬂ !éi It covers the matérial.that should be considered or discussed
ih ‘C;féurlng Pééhuciasg ses qlcn,. D o
. !f?; - " | - 3. lt pEQV1de5 examples of queé%icns that!can beiuégi fgg;pfggesf
. sing EfoElSéS, act1v1tles, and 3551gnments.' - | f
7 Based on ;151tat19n5;'1t is cléar that T.A.'s find the pr§CESa;ﬁg of
Vexerslseg, act1v1t1p5;~and asslgnmentg orie of: théir mggt challengln and ;pérﬁ
;i\ : ’ haps, mast'petpléxing'tasksg 'As:an evaluatag of th91f tEaChLﬁg; it is clear:

= =
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'that it is lﬂ thes les strugtured meE'Spgntaneaus siﬁuatians’that Effecs‘ L

= s

L exercise or act1v1ty prﬁgrgsa untll no tlme remalns for pFDCESSIHE 5 other}‘

= . . . S L

i

cases, théy frnd alscusslng the 1ssu@g and afgum?nts revpaled Drgstimulated -

"_F ' Yoo -

- - in the exercise easier than analyzlng the pfbcess.' Whe7 Speclflc exerclg3a'j

, - g
.or actlvltysrélated quijhlons are provi ded, the erall qual}ty of. thp pfaces=tn
- sing impraves the dke of class time is- mafe efflc1gnt, and thefﬁﬁﬁunt of - f@cuss;;

L . s,

“ r B
ing on 1mportant cammunlcatlaﬁ cancepts and prlﬂtlglss 1n&féa ses Tf exercises-

~and actlf/ﬁées éps;ng€”§glated ta cgmmunlcétlpn cgncepts and pflﬁglples, naﬁ

but the whﬂle caurSe m;ght be cmﬁs'

,ie1r purpase be mlsundérs"a@l

e

5. It-SHggéStS other'pagsibie activities.thst can be used, as L

supplements 1t also- suggegt; some altérnitiveg ‘that’ ca be con 51derEdi_;¥'~'

46, It affers suggestioné for p }a1131ng the ﬁpﬂpse.‘
Tf:It glsa provides SPaEES far the/T.A.'s to add thelr own Ecmments

/

‘and Suggestiaﬂ rega d»n?vthe way the ekercises and activitiés are handldﬁzin
S the tralnlng sessions or the, way class pérloﬂs pragresa_ ‘They are also encour-
. & . . G

agéd to record recommsndatigna for further 1mpruvennnt.v A : B g

Armed with tuis material, and having accepted the challenge to raise ' .
quésticns and ask faf'clafifiéation wﬁgre ﬁ%édéd T.A.'s come to campu$75éveral

.'daya béfﬂré 213559% begin. At some ins tltutlans, graduates énrall in a EIESS

- fcr whlch credlt is glven- at others, students are pald far thnlr parth1patlDﬂ:

im an arganizéﬂ and iﬁedepth training session. . Aﬁ?%awllng ree all)gradqaté
. a ‘ . }i . e

students are requlfed to. pzrtlclpate 1HAPH1VPFaltY=H1d9 "?rdi ;sional Develop-

,:_: - . : . a‘ o * {5 . ) o ot
p : s . - . - Lo . .
’ C . v s s R ] ¢ !

51dered "fun 4nd éawes.".¥ . ‘ l- \< "f;llfi( ' :"%ﬁ
L. It FPandS tpacherk of the réadlgé'-étuaents are dcing, T.A. 13
LA : s A
rcfwwwfgaﬁ;énéaurage thamwéy@pgtting e;, Peadlﬂgg on the bla&kbaard or brlefly\reviews .
ing them. B L o * o ;; ’  . | | BUANN S
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3.

The purpaqe of tﬁld pragrﬂm is tﬂachjr lmpruvment on a
8

brgad scale.:Vfé part of the PDP, students have a- tea:hlng ugit ‘or 1esson

|‘a=" !'k
. Yidéﬂ—t&pe% Vldea—taplng is an impgrtant part of teacher tra;nlng.b ‘They

f

o afe prnviﬂed with 1nstructians on’. 1ectuf1ng and 1ead1ng dlscusglgng. Thef

3 a

o 3150 engage 1n dlSCHSSLDnS with T.A-. s who are Expérlenced in teachlnﬂ 1n their

ﬂlﬁclpllne. Iﬂﬁégfated with thls pragri% each departmpnt or Collégé runs its

" own trélnlng sess;cns. w;thln the @ghual of Speech CDmanlﬂatlDﬁ, the dLrectar

uf'each of the multi sect;gnpd courses is reﬁpgnsible for that training.

Becauae T.A.'s at Ecwllnéa3r2en are fopred a bra;d lagk .at teaching ‘

&€

thraugh thé PDP bPQauS? théy need specific 1nfurmat19n abont wHat théy are,f

to do when théy enter the clasgraam, and because there are Dﬂly two or thrée'

\\!days és\p"p re, We choose to put thé teaching asslstants in tha role nf -
_student and have them par§321pat9 in the act1v1tles they. w111 soon dlfect.

After each, EXEFCL or ct1v1ty! 1t is d1qcussad “the rationalp fDr its 1ﬂclue'

o q-:

U sign in the caurae 1E:pfégéntéd! and . various approaches to 1t or means of

prssentihgrit are offered.. EKPEFIFHGEd teaching assistants (onp's wha have

préviausly taught in the basic course) attend these sessions, help fun th§

LT L3 . . \

”7exer§ises and activities, and contribute their impréssicns,*discuss their

il

¥ . - .

pfablemg, and suggest altérﬁat1V's and appreacheJ. o g :

ourse beglns- w1th 1ntﬁrpersanal éIéFClSéa, thua,

,The;ba51c-ccmmunLcat;Dn [

- the training SEssicﬁs begin with intérpersﬁpa; exercises. About thirty to

[

£

thlrtyaflve T ALt 5 are 1nva1ved in this 1n1tlal training. The by'prcduﬁts éffd

¥
F N - N

thgse tra;nlqg gé§51an5 are preclaély those en&auraged in the cammunlcatlmn

i ;QZQSS?QDm:
a 1E3P$rt1c1p3nt5 b?CDmPfaGQHQlHEEd w1th FaCh obhef,‘; | ;- h&:;
2. -Inﬁeractlan and cDmmunlgatlon are 1n1tlate§.r% . ¢ 2 ’5
. . DI N
kx"_z. A cgmmunicqtlan spirit or env1ranment iq establ1gh?d L-iﬁ ] {

‘Aﬂ .

<
,
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yih;jT;A;'s from the variqus program areas.of thé 5§ﬁQD1 (Theatre |

v

ol o fRadia;TelévisianaFilm, Communication Discfdersi.Cammunicatibnf V

.‘EHucablun, and Interpérsanal and Publlc Cammunlcatign) g@t .
'tagpther, share ideas;‘and EQtabllsh frandShipS :
Perhaps thé magar functian of thesa Dpenlng PréfﬁluEg is thgt thﬁy help

En

'alleviate fear; ‘ Most nf»thasg T;A.'s in tralﬁlﬂg have.never taught befaﬁgi,

- Just as afcase caﬁ.bé'méde for using intéfpérﬁﬂnal éiércises prior tﬁ a pdblics-*
- o+ . -
' ’ cﬂmmunicatian unlt to help relax students, a case can be ‘made far uslng thsm

\

tc Sérve the sama fuﬁ:tian pr; Dr\ta in- clasg teachlng 1hey help T A 's feel v

\ S . :

ccmfﬂrtable and palged--ready. They also pravide hnw!tasdcait iﬁfgrmatipﬂ _
'3 ) : ,
—they.can use the next week Thls apmﬁars to be a”common’ EDHGPFH of T B gis

As the qua?ter beglns! the thlr%fis?urth and fifth pranga begln WEekly

staff meetings are started. Thes ara designed to be a cgntlnuatlgn &f the .

- initial sessigns as well as an cpportunltj tc'present and d%scussaaqmm@ﬁ pr@b?

4

f - 4

lems. Since T.A.'s are now in the classroom &eaching, they confropt many
. s 4 ! -, .

pggblpﬂa and quastians that are a ?rgdact of their new situatiﬂﬁi ';7

' Y
The t?a;nlng 53931gn&~aﬂd weeklyhataff meetings also’ prnvlde a model Df

thP expectatlans held far T.A. effectlve e in thé classroom, If, thé dlreEtﬁT

i

oL Df the prggrém is unable to fulflll,charactérlstlﬁs of efféctlve teachlng, how

B

:Jcan thé T A.'s b be expec tpd tg fulfill theﬂ7 “Do as I say and ﬂct as I da "

e - o
ﬂ?% * - an 1nefféct1ve and caunterpfgductive apharldm for EffFEthE training in such
liﬁf . g;tuat;ans. The Ehafactéristlcs cons istently” 1ﬂent1f1§d by studentqias comprlsing_

effectlve téachlng, and thggég tag, that should h?lp guide tha dlrectcfg-ares

7 - 1. elarlty Qf or ﬁlzatlan; 1nt§rpretat;on! and explanatlcn'

2. éncguragemnnt cf ﬁla ;s discussion and- the presentation of
. . . '%-’“‘ N

=dive’ p ints of view

é\"' - . 3. stimulation Qf students! intéresfs,-mativatign5 and thinking
I

El

Bt



£ -, . - .o X '

L. manifestations‘uf-attentivEQsii‘ta,‘aﬁd?interegt;in,studenté

) 5. manifestation of entl;ms Las mé \‘_7 ' ' ‘ b .
» .- o

These are charactarlgtlcs Wé-establish as 1mpcrtant for-the baglc camﬂunfhatlcn

'caursa, thus, they shguld be Visible and aEtiV? in eacﬁ cf thE traiﬁing_sessignﬁ

B

and staff meetings. Weekly gtaif meetlnés Cﬂntlﬂué thraughaat the quarterg
. , ',’ﬁ

R )
One othér part of the ﬁralnlng ses sions that has praven Valuable is thés

practlce in crltiqulng and analyz;ng Speeches.r SLHCE publlc apéaklng is fully

~

cne—thlrd af the coursé T.A.'s must become camfartable 1n evaluatlng such

—

efforta. Our attempt in having T A, '5 evaluatp 11ve or vldea=tapéd %p?EEhES

. : A : : S N
1, It greii??s them by ﬁfaviding a variety cf-éppr@achés to andzstx;es

[

5 thre f@ld

of analysis. - ‘ . (S_i o
. L : g - R .

2. It gives them a- varlety of qupgtlDﬂa that could be asked. It su gést

’ thE impa tant concept

o)
=
oL
o]
Lo
.
]
ey
parf
el
=
4]
i
[,U\

nd’ thEh ones degerve thP most Empha is,
*-

3, Finally, it\gives thﬁﬁ some idea of the 1tanddrdq to b@ uged ;n

h : "assigning grades. ') e, S : n
« o B <A : ' . —_— - .
’ Our intent is not to make everyone's standards the same. Even if we could, we

¥

I wauld’ngt want to. We hppé to bfingithase whose eﬁaiuatiqns a%? extfémely
lenient and those whose evalgatignskare Vérf canSErﬁative in taward s@ﬁe ag:éédf
" upon mean. With 3}735 T A.‘s judglng what some wuuld 1abel a hlgh "G" péech;

the early grade range mlght vary frmm a. npr- to an VA. Ka Practlce, dlscuagiﬂn,

5;*

) " .and camparlgan of grades heipg tc gpt all T.A.'s Gperatlng frgm a more_commgn'

base. AThE advant e of v dea tapé echeé isy cf caurse; that thPy can be

fepléyed,, In this way, mara effectlve 115teﬁ1ngvis encauraggd thfcugh-thg
. Y \ : :\ ’ .
Dutlinlng and expllcatlan of, Sp?GiflC crlﬁ ria. We have faund thlg to be cnel-

ﬁg h area Hhefe ‘widely dlvargent appréaghﬁa and Sf;ndﬁrds are FEVFalPd : WE prﬁfer to
o




", Dnce teachers becﬁme mcre cgmfort:ble in thelr classroom, and once the
CE &

adgustment to graduate life becomes egs;er and mure relaxed tha fourth pfong

of teaaher tralniﬂg is 1n1tlated. Lneclass v1§1tatlana-; Bécausé the ph;l@aﬁ

' Qphy and apprﬁ ¢h for thls prong have been prav;d d*elsewhere,T

gnly the main

‘purpcses w111 be affered here- o N v*Jfoé Wf s

Vo

i’ : ‘ . 5 = A n‘f
. e

D N
1. ta prav1de fallaw—up abaérvaﬁions TEgarﬂ}ng Ege implementation
of ideas and a§§1v1tlgs '

2. to evaluate teaching skills

3. to provide. guidelines for improvement

“h, Bo 1eﬁ“gradua§éAstﬁdent§ kncw'that éffectivé‘téaching iS

o]

lmpaftant f. : -

vaf\\%- Althcugh a rngDhSP—fGrm GhFGk shset wlth gpéclflc Gflt}&la is used fafuyhe
- 7 _

- obEEFVatlan it'allows, tga, far exten51ve open-ended FESPGHQES;Q What the.

- fv*‘y ‘

o DbSéfVEP wants to determlne is whether or not T.A.'s havp develcped CARE: GDm=

Tunicated Autbeﬁtlclty) Regard fEr the ather persan which is positive, and "

- o EmPathy, and 1£ it is ﬂct revealed tG help them develap 1t.1 . If fall@wHup o

-

vﬁanéfeﬁEéS, canvérsatlans, or Vletatlans are necessary, they are pursuedi

.

H\ -

hiS has, in généralkxbeen one of the. atzfngest aspects of the training prégtam;
iy

Alth@ugh nobody really . 1ikes to havé a person in a superior.position observing

‘his. or her teach1ng, most ﬂGﬁGEdF that it - is helpful. Theethreat can be:
S }diminished 1f 1t57purpose is presented~as an DbSerthQnagggg stion one as’
. oPpcsed to an evaluative one. 'Pe¢ ple, in general, do not like to be evaluated.

The visitatlion program is an autcﬂatic, 1nherent anﬁ expected part of
E;_ . .
L £

fﬁé‘basicfcﬁufse pragram; ;In the five ygars that it has been used, theré-havé

~béén.néaébjé3£iﬂﬂ5 or éamplalnts. The visitationz are unaﬁnﬂuﬁced; " Second

: , ¥

vislts afa madp to the clé%JES of thh hlgh quallty and 1ow quallty 1nstru¢t@rf-
L 7 . T .

ﬁhuel a secand v151t iﬂ not an lndlgatl@n gf weakness or fa ;1ureg | |

o S _ ' '?i 'x\ , o i ‘;_;'. o : e
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_Ahathef paft of thévvisitatian pr@gram-can iﬁcludé having newrﬁéachéfs‘
v1siting_;iﬁetienc§§ célleagués;: For two - year ét anliﬁg Gréeﬁgiwé‘had ali
téaéhefs_visiting éacg Gther. Although warthwhllé’ it becnﬁés an admlnlstra—
tive hasél%_ta~makéggeftsin FVETYDhé i5&v151t1ng, that.a11 have a-thancé P@'-
see a;varietgﬁgffsﬁylés aﬂdfaéprcachés 7an§ to makp certain no ;nerfeEls,

- threatened, harasqed or'inffingéd'ﬁponi Wé dld not - allaw I AL 's full freednm

,iﬁ whom they wished tﬁ visit. It'was eminently clear that some T,Agfs gguld

“have been teachlng with a gallery of v1éltDFa whiiéidtﬁérS'wouldAha%é no ong’

‘For all asalstan § in the b551c cqurse; a cagrdiﬁaté éne;houf pedagogf';
,f:cguFSE;‘the iifﬁh praﬁg, is requifédgriin-the past, this géqzsé has had. as
one of its requirements, a ﬁrgjéct7tailﬁremade for the basic-course teaqhiﬁg“

" experience. Some of the projects included:

. B o ‘ ¢
1. designing an activity. or-exercise _ -

2. digcévering and jﬁstifying a supplementary reading
- 3. creating and defending én evaluation (critique) form

li. devising examination quﬁstanS

The projects change eachEQHéfter. For th@se who get no Yot

pedagogy trainiﬁésebesides'thé trainin g sessions a nd-wééklj 5€éff~méetiﬂgéé—they:

'§ are iﬁﬁglfed,iﬂ a minimal effért‘thgt geta them thln%lng and Wgrklng in 3 peda—'
: g@glcél veln.i This prcjéct assignment has-alga provided thé pragram w1th marny
addltionél plpceg of - 1nformat10n aﬁd kinjg of material that have been helpful
in ugdatihg both the apprqgchKand the content of the course. :
.The final pranglcf thé-teacherépraining effﬂrt has béén:ﬁgiﬁntafy; It
. is a four-u n1t cgurse tltled "féaﬂhln Interperso nalﬁbnd Public Gammunlcatlan i
"It is not uﬁllkP other such cours ed,ll however, one basic underlying philasophy

:-guides the overall effort: the skilled and effective tEEChFT is the one who
can bring the largest amount and highest guality of materials to bear on the course,

o ' /(’

/
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The ccurge is bullt upon expagure. Rather thén train teichéfﬁ ﬁo implément
§an exer21ae to eritique an effart t@ support an appraach to defpnd a. phllags_
!Qth5 Dr'find the*ﬁay, they‘must 1§arn to flﬁd resaurces; ‘Ihe 1mp§ftant thlng

since the EQEGlficS!aT31alwayS changing--but know1ng where to find material

L and how to engoy thé unat are far more 1mpnrtant. if studentéréré not only

§

éééshegp 111ty for plug g ng in new, excltlng c@ntent 1ﬁtD courses., What

=

-tPiCherq need are a variety Df formqts into which’ 1ﬁfarmat10n can be pl 'ger.
In this course, ‘we talk abaut a vafi?ty of appraaghes to education, to teaching,
- ({ . . & N : . -
and tbﬂinterpérsaﬂal_aﬁd publicacammunicatiang‘ These approaches are reflected
P : s : “.'_ g by

in the kinds of redding material requiféd for the course: .

Neil Postman and Charles Weingartner, Teaching As a Subversive Activity

(NEW York: Délacortﬂ Press 1969) .

Ohmer Milton and ASaDClSténg 92 Collége 1each1np (8an’Francisco: Jossey-

Bass Publishers! 1978).

Wilbert J, McKeachié, Teaching Tips: A § ;debm@k for the Egglnnlﬂg

' Gcllége Teachér, Sevenbh Edition (Lexingtan, Massachusetts: Da’Gg Heath and

Campany, 1978) .
/
Ken Macrorie, Uptaught (New Yark Hayden Book Company, Inc., 19?@)

I wauld alao recammnnd several cher sources I nave used for the” caurse:-;

L

-

ub-

Gl

KEHRPtH‘E Eble, The : Craft of Teaching (San Francldcc ngspth 55

#

lishers, 19 ?7) S

’ L]
Robert G Hawley and Ieabpl I Hawley, Human Values' in the Classroom: A

Héndb@@k fDF Téaﬂhérﬁ‘(NéW f@fk: Hart Publishing Company, Inc., 1975) .

Robin ngham The Camplpat Aﬁademlc An Informal Guide to the Ivory

Tower: (NFW ork: St. Martin's, 1?7&); : ';

X 1ted about teac?;ng,&%gp EKCltéd abgut t:ying Dut new ide 5‘-€Hé FWill take



5be‘a5kgd as well: How llkFly is 1t that thése gtudents w11l be téqchlng th?

- seems, are either not trained at- all or are Lrained’tﬁ teach a course théy

& . ] -'_ . N | , -V | ;‘ 13

Into the parameters ,and categories offered in these sources; we plug interper-

“sonal and publicagaﬁmunicatign material., That is, we let the above authors

o

'vra1qe some of the issues ; and then we adapt thmge issueg to the jpéechféﬁmmunis

cation c1é55fcam_ In that way, we train the T.A.-broadly, knowing that the

:méthﬂds and=appr@achés will have applicability no matter the Eanﬁén£ area. The

‘question becomes, how 11k@1y is it that these studénts ﬁill be teaching the

...course they begin tpaahlng flVé years frOm'ncw? Annther 51mllar quegtlan :qud__ v

o

éoursé-théybbégiﬁ‘teachiﬁg in the same wagﬁf ve yea sAfrgm now? .:;tudent.._.xj it

“never teach., To minimize frustration, build a solid ‘teaching base, and, thus,

_to maximize effecti veness, we teach teachers to teach using interpersonal -and

public communication as a focal point for discussion but.WIthln the edugatiaial ’

‘or teaching-techniqueg rubric.

The final class project is designed ta?pravidé more depth in a particular

- area of specialty that relates to the topic of the course. The expectation is

for studéﬁts_tgﬂrespéfchr develop, and then writé a publishable pedagagical’
article.- buld?ﬁce is given thfoughgut th? developmeﬂt ﬁf thF material. . The

?rtlﬁlP is even Jubmlttgd twice: once for thorough Pdlt@Flal comments and

U‘h

ugge st ons and the second tlme for the gradeiv This assignment qlgg calls atten—

tion to thé réiapipﬁship bgtWééﬁ’tFthiﬁg.éﬁd research. The quality szthé .

refforts vary; however, the course has resu 1 ted in several published piécesjitwc

and a thésiéi } \.

i by-product of these six prongs is another important part of T.A. train- .
ing that must not be Slighted;iindeed, it must be encouraged. It co 1& a%en be -
considered a seventh pfénggralthaugh-it isrpnstructuréd and informal for the
most part. It’ié the‘sccial environment: the iﬁf@rmal giveéagdﬁtaké that occurs

RS
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-

between T.A.'s. Althaugh_we know it happens, although we know it is‘importént,

and %lthaugh'we,réalize that,, perhaps, mareﬂactuai learning occurs in this

"environment than in any we formally organize, how much do we do to encourage

it? There are several ways to encourage a healthy social envirenment:
1. Office spade can be arranged to facilitate interdction. T.A.'s with
similar assignments can be located th?tﬁéf or in adjaining offices.

2. Social eféntsAsuch as'pariiés and get-togethers can be*arranéed.ﬂ

"Generally, the T4A.'s thémsélves take care of this function. )
3. Fating times can be planned so that some TfAégé%Qave»certain times

open -for bféwn;bag lunch-discussions.
"li. Lounge areas can be provided Qith snack and coffee méchinés nearb§
where T.A.'s éan gathér between cléésesg
7 S.‘Infcrmal”féculty=T;A1 discussions can be planned for the ﬁiscussianﬂ
of issues pertiﬁent to them, 'éﬁmé éf these iségés might iﬁciudes

a. writing resume

Pl
[y

" b. interviewing for jobs
ey ’

c. writing, publishing, and presenting convention papers

d. consulting. ’

e, time management
f. balancing writing, teaching, and service within the profession
g. how to adapt to a ﬁewitéaching environment

" The point of this article has been tqfindicate that teaching-assistant

training must involve more than a single-pronged approach.- Although each prong

'is important, just providing materials ard texts, pre-service training; weekly

staff meetings, in-class visitations, a ‘one-hour pedagogy course, an optional

four-credit teaching course, or even a proper, supportive, social climate, is

not enough. The.results we try to achieve at Bawling Green State University:

2w

.

ik : .



Kl).bréadth of exposure, (2) variétﬁ Df‘9xpériénc§s,:and‘(3)>iﬁvalvéﬁé£f-ini

activity (the actual teachirg) ages from the effect of the total effort, not . -

i .; ; ‘ nécéssérily from a single aspéét of *it. We cannot always control how deeply -
immersed T.A.'s become. in the total eff@rﬁ; however, we fry to make certain

that in those areas where they ﬁust be invalved; their experience iS‘bFDéé and.

mEaﬁiﬁgful. the aﬁéraach ié exﬁéﬁsive and diverse, but the resuitsvappeaf’ta

‘be spécific‘éﬁd effective. It helps teachers to beliévé ih ﬁlzmsélvgsﬁ'thaﬁf.

'i théf aréiéﬂad‘téashérs and that they are committed t£§4g§?u eii@#gling'findi?g ﬁs@\\

. new.ways to improve their teaching skills. Our goal is igge

and highlyém@tivated teachers.

1\}.‘5

s
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